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ABSTRACT

In the Kurdistan Region of Iraq (KRI), the Grade Twelve English national examination is administered at the end of
the school year. It is one of the essential requirements for higher education admission. This examination plays a pivotal
role in shaping classroom practices, students’ perceptions of the language, and supports certain ideological and
educational frameworks in the region. This paper aims to critically analyze how English is represented in the Grade
Twelve English national examinations in the KRI from 2019 to 2024 using Fairclough’s three-dimensional framework.
The findings suggest that formal varieties, grammar, and memorization are prioritized in the examination, and that
there is a significant imbalance of cultural representation. Furthermore, the examinations encourage rote learning and
test preparation. Such patterns highlight a method in which memorization and test scores lead the way, leaving little
room for advanced and contextualized tasks. Additionally, the study urges test designers to align examination content
with communicative language teaching, which the curriculum is based on. The study enriches the existing literature
on national examination by explaining how national examination discourses show power differences in education and
offers suggestions for policymakers looking to develop English language assessment in the KRI.
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such as curriculum designing for languages and
evaluating the success of language education (Bachman
& Plamer, 2010). Therefore, national examinations
influence the student’s academic life and educational
practices.

Among these national examinations, the English
national examination has become especially important in
the educational system in the KRI because of the
significance of English in communications, learning,
obtaining domestic and international opportunities. The
English language national examination in high school is
required of Grade Twelve students at the end of the
academic year. Since 2014 English national examination
has been structured as multiple-choice questions. Each
examination paper contains fifty multiple-choice
questions. Each question has four options with three
distractors and one correct answer. Notably, the structure
of the examination has been criticized because it has

1 INTRODUCTION1!

Since ancient times, national examinations have
served as tools for evaluating and choosing qualified
individuals in various fields. For example, the imperial
examinations in ancient China helped the authorities
choose individuals for government offices. Today,
national examinations are included in almost all
educational systems and are administered at the final
stage of high school or, in some countries, preparatory
schools (Chen et al., 2020; Keeves, 1994). In Iraq, including
the KRI, the very first national examination system was
introduced in the 1930s, which served as a tool for
standardizing secondary education (Al Ahmad & Al-
Marzougqi, 2013). In the KRI, national examinations are a
key for obtaining certifications, university admissions
and secure employment. As a result, national
examinations influence the aims of educational systems,
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negative impacts on the process of learning English and
does not align with the aim of English curriculum
(Ahmad et al., 2022), which means high school English
national examination questions do not reflect everyday
language use.

Because of such issues, critically analyzing what
national examinations emphasize has become
significantly necessary. To do so, Critical Discourse
Analysis models are among the best tools for analyzing
discourses in educational settings. CDA can reveal
underlying assumptions within classroom practices,
interactions between students and teachers, the aims and
hidden ideologies of textbooks, and the content and aim
of the examinations, especially the national examinations.
In educational settings, examination texts are among the
discourses that hold power and hidden ideologies
(Rogers, 2011). CDA helps readers and listeners to
uncover hidden ideologies in the texts they read or the
speeches they listen to (Abubakr & Ahmed, 2020). For
investigating discourses of national examination, the
three-dimensional model of CDA being proposed by
Fairclough is especially valuable. This model analyzes
three dimensions of discourses which are the text,
discursive practices, and sociocultural contexts. For
instance, this model can establish if the exam questions
prioritize specific linguistic skills over others, as well as if
the content prefers certain cultures, ideologies or group
of students over others (Fairclough, 2013; Gee, 2014). The
use of this model helps researchers find the implicit
messages and implications inside the content of the
examination.

Moreover, this paper critically analyzes how English
is represented in Grade Twelve English national
examinations in both attempts from 2019 to 2024. The
study especially focuses on the first dimension allowing
the researcher to reveal linguistic choices, ideologies, and
assumptions that appear in the content of examinations.
Additionally, the research aims to examine  Grade
Twelve national English exam papers using critical
language analysis to understand both how English is
represented and with its educational implications.

2 RESEARCH QUESTIONS

To address the gap, this paper tries to answer these
research questions:

1. How is the English language presented
in the national examinations for Grade Twelve
in the Kurdistan Region of Iraq from 2019 to
20247

2. What implicit ideologies regarding the
English language teaching and assessment do
these textual representations convey?

3 STATEMENT OF THE PROBLEM

In the Kurdistan Region of Iraq, The Grade Twelve
English national examinations play a fundamental role in
shaping assessment practices language teaching and
learning. As high-stakes assessments, they are essential
for university admission and significantly influence
students” academic trajectories and classroom practices.
However, there has been little scholarly attention
regarding critically analyzing how English is
linguistically and ideologically represented in these
examinations. Several questions remain regarding which
English language competencies are emphasized in these
national examinations and what implicit messages and
ideologies about learning English exist in their design.

The lack of critical analysis leaves educational
professionals such as teachers, curriculum developers,
and policymakers without a clear understanding about
how these examinations sustain a narrow definition of
English language proficiency, may fail to match the actual
goals of the curriculum, and how they disadvantage some
students. Addressing this challenge is especially
significant in order to guarantee that examination
practices encourage the development communicative,
equitable, and context-based language education.

4 SIGNIFICANCE OF THE STUDY

The study provides valuable insights to test
developers, policymakers, and the Ministry of Education
in the Kurdistan Regional Government (KRG) by
critically analyzing how the English language is
represented through Grade Twelve national
examinations. This paper reveals implicit messages
embedded in the examination structure and content.
Critically analyzing and understanding the messages in
examination papers are required because national
examination influence goes beyond classroom practices
to broader educational values and key objectives.

The findings clarify whether the examinations support
an overall view of English language proficiency or
encourage a narrow model of learning. By identifying the
gap, this research offers the Ministry of Education
evident-based recommendations to provoke broader
discussions on linguistic features and critical pedagogy.

5 LITERATURE REVIEW

Critical discourse analysis has become a broadly used
and influential tool in the social sciences, determining
how texts and practices have been influenced by power
and are shaped by ideologies (Fairclough, 1993;
Maulidiah et al.,, 2023). In educational settings, CDA
uncovers how ideologies from official documents such as
national examinations in the KRI, shape valued
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knowledge, teaching, and assessment (Blommaert, 2008;
Locke, 2004). CDA plays a significant role in examining
how broader educational ideologies and priorities are
reflected and reproduced in language assessments. High-
stakes language examinations are not unbiased, but they
serve as significant tools for guiding educational policy
and supporting dominant ideologies (Shohamy, 2001)
influencing curricula and educational practices,
encouraging ‘teaching to the test’ and narrowing
educational goals.

Additionally, English national examinations have
influenced the way English is perceived by students and
teachers. Therefore, some studies analyzed the content of
the English national examinations to explore how English
is represented in these examinations. For example,
Abdul-Kareem (2023) conducted study, using a
qualitative method. He used document analysis to collect
data. This study found that high school English national
examination in Iraq only assessed the writing and reading
skills and mainly focused on grammar rules and
literature, similar to the traditional system. Similarly,
Ahmad et al. (2022) used mixed methods to assess the
validity of the Grade Twelve English ministerial
examinations in the Kurdistan region of Iraq. The
findings showed that the national examinations assessed
only writing comprehension and the content heavily
focused on grammar and vocabulary. The questions were
also set up randomly, misaligning with textbook
exercises. Such representations of English across years
have led teachers to narrow the curriculum to include
only exam materials.

Another study, Khodi et al. (2021) used a quantitative
method to review the English national examinations in
Iran. The study critically evaluated the examinations,
using mixed methods. The findings revealed that the
examinations prioritized cloze tests, grammar rules,
vocabulary, and unseen passages over communicative
skills such as listening and speaking. The study claims
that such a format of examination represents English as
rule memorization, favoring lower-order thinking
questions. Similarly, Sabah (2015) conducted a qualitative
study to analyze English national examinations in the
KRI. The study claimed that these examinations not only
did not represent all language skills equally, but also
neglected important skills such as speaking, listening and
writing.

Some other studies investigated implicit ideologies
regarding the English language teaching and assessment
as conveyed through these textual representations. Kaur
& Lim-Ratnam (2023) investigated the influence of
national examinations on teachers’ practices in Singapore,
using a qualitative method. The findings showed that
teachers often prioritized traditional methods in teaching
and testing, restricting students’ creativity and limiting
the quality of their work.

Moreover, Ahmad( 2021 ) used a qualitative method
to assess ministerial English national examinations in the
KRI. This study found that the aims of the English
national examination questions were unclear. The
questions lacked sociolinguistic, strategic, and discourse
competence, and did not assess real-life language use.
The absence of discursive-level tasks promotes an
ideology in which examinations assess only language
skills that are simple and devoid of context. This results
in a narrow and grammar-based interpretation of English
language in the region. Furthermore, Wafula Waswa et al.
(2021) used a quantitative method to analyze the dynamic
of national examinations in the KRI. The study illustrated
that the results of the examinations play a significant role
in the test takers’ academic achievement and social status.
Therefore, national examinations cause pressure and
anxiety among students, teachers, and parents.

Moreover, in terms of washback and the preference of
scores over language mastery, Omar (2020) conducted a
study about the negative washback of the Grade Twelve
baccalaureate English language exams in the KRI. The
data were collected using mixed methods. The findings
showed that the content of these examinations
represented only 60% of the textbook content.
Additionally, they encouraged the ideology of
prioritizing scores over actual language skills such as
speaking, listening, and writing. Teachers narrowed the
curriculum to test material topics and they also designed
pamphlets that only covered grammar and vocabulary. In
contrast, Kellaghan & Greaney (2019) explained that
national examinations are gatekeepers, providing access
to higher education, scholarships, and studying overseas.
High scorers in these examinations gain better career
opportunities, both locally and internationally. These
examinations assess students’ skills in an objective and
unbiased way.

While investigating the role, format and content of
national examinations, including English examination,
Vernez et al.( 2016) reported that in the KRI the english
national examination is among the main subjects
included in the national examinations. Students must
pass it to get into a good university. However, neither
students nor colleges have any role in structuring the
question types, or choosing the format of the
examinations. This means the current design of the
national examinations including English national
examinations is imposed on teachers and students.
Although teachers participate in writing the questions,
they have no role in selecting the format of questions or
how many are included per subject.

Furthermore, Sofi-Karim (2015), declared that the
vocabulary used in the examinations was too formal and
biased toward certain cultures and skills. The study
illustrated that such implicit ideologies led to
psychological and pedagogical consequences, as students
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became very anxious, and teachers solely focused on
exam material, ignoring the essential aim of the
curriculum, which is communication. Students also
neglected speaking skills and paid little attention to
pronunciation. While, Sukyadi & Mardiani, (2011)
conducted a qualitative study in Indonesia. They used
observations and interviews to collect data. They claimed
that the content and structure of the English national
examination provoked foreign learners to study more
and increased their knowledge, language proficiency and
reading comprehension.

Thus, in the KRI, national examinations are
standardized and play a crucial role in shaping students’
professional trajectories. Shohamy (2011) conducted a
study using mixed methods. The study claims that
language examinations, particularly  high-stakes
examinations, are not neutral or technical tools anymore.
Rather, they belong to broader politics, cultural and
ideological systems. Such tests can be implemented by
people who are in power to spread certain ideas and
prioritize the culture of certain groups. The study showed
that students” low performance was caused by unfamiliar
topics, vocabulary and norms.

Moreover, studies have been conducted on the
English national examination in terms of its validity,
comparisons with other countries, and alignment with
the curriculum aims. However, in the KRI, little is known
about the texts and the question types in the English
national examination or what ideologies are emphasized
and who benefits the most. The present paper seeks to
address this gap and enrich the literature by applying
CDA to uncover how English is represented in national
examinations from the academic year 2019 to 2024, and
whose interests are favored.

6 METHODOLOGY

This paper employs a qualitative research design. The
qualitative method provides naturalistic and factual data,
allowing for discovering hidden ideologies in texts. This
in-deep investigating and comprehending of issues are
crucial for advancing theories, informing policymakers,
and identifying the changes in both the field and its
methodologies (Creswell, 2015). CDA is used to study the
national examination content to discover how English
language is represented in the English national
examination from last five academic years.

The textual features of high school English national
examination are analyzed using Fairclough's three-
dimensional framework which emphasizes three levels of
discourse: text (linguistic features), discursive
(production and interpretation), and social practice
(contextual ideologies and power dynamics) (Fairclough,
2013). This framework was developed from systemic
functional linguistics, and it deals with investigating

texts, discourse practices, and social practices. It claims
that language is not neutral, but it reflects broader social
and ideological forces. It offers valuable insights into the
examination of how language functions as a tool of
ideology, power, and social control. That is why it helps
to highlight the issues of power and societal justice in
education(Simmie, 2014). In this research, the focus is on
the first dimension which is textual features. In his
framework Fairclough illustrates that all discourses
contain underlying ideologies; texts are not designed
neutrally, but to convey implicit messages. That is why
the study aims to uncover educational priorities and
implicit ideologies of English national examination in the
KRL

6.1  The Population and Samples

The research examines the Grade Twelve English
national examinations administered by the Ministry of
Education in the KRG between 2019 and 2024. The
content and format of the national examinations reflect
the subjects and concepts people being taught. The
samples consist of the Grade Twelve English national
examination papers from years 2019 to 2024.The data
were obtained from the official website of the Ministry of
Education.

6.2 Instruments

This research used document analysis as the main data
collection method. Documents represent one of the most
suitable sources of data in qualitative research, as they
help researchers investigate or analysis problems in
society objectively. In addition, documents offer several
advantages in qualitative research. First, researchers do
not need to transcribe them, saving time. Second, they
provide people’s opinions and perceptions. Finally,
documents require no need of observations or interviews
(Creswell, 2015). Documents can, also provide historical
information about an issue that happened in the past
which are inaccessible with other approaches of collecting
data (Bui, 2024). For critical discourse studies, analyzing
documents allows researchers to discover hidden
meanings and ideologies (Bowen, 2009). In this paper,
document analysis enabled the researcher to study the
linguistic features and ideological elements in the
examination papers.

The documents which are used in this paper include
examination papers of English national examination from
2020 to 2024 are obtained from the official website of the
Ministry of Education, serving as textual data.
Fairclough’s three-dimensional model of CDA was
applied to analyze these documents. The researcher
uploaded documents to a qualitative data analysis app
called NVivo for thematic analysis.
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6.3 Data Collection

A purposive sampling method is used to choose
national examinations papers administered in the KRI
from 2019 to 2024. These national examination papers
were analyzed to gather the data since they were relevant
to what the study focused on language representation
and ideological framing. The chosen vocabularies, types
of questions, grammatical priorities and of cultural bias
reference in these examinations were reviewed.
According to CDA, the researcher found patterns that
reveal how English is represented in the examination
content and the educational ideologies being supported.

6.4  Data Analysis

The study uses qualitative research design by
applying Fairclough’s three-dimensional framework to
analyze the data. To examine the linguistic features of the
Grade Twelve English national examination papers in the
KR, the study focuses especially on the first dimension
that analyze textual features of discourses. Each
examination paper contains fifty multiple-choice
questions that aimed to test various aspects English
language proficiency such as grammar, reading
comprehension, collocations,  pronunciation and
vocabulary meaning. All examination papers of academic
years 2019 to 2024 were included in the analyzing process.
Researcher used qualitative data analysis software
NVivo. After uploading the data, researcher manually
coded each question to the category it belongs such as
grammar, reading comprehension questions, vocabulary,
cultural references, which were coded to either local
culture or western global culture. Then the researcher
identified several themes such as rote learning, cultural
bias, overrepresenting grammar rules, excluding
speaking, listening, and writing skills form the national
examination, prioritizing lower-order thinking, and
educational and ideological implication. These
procedures applied to expose the implicit ideologies in
the content of the English national examinations and to
present how English is represented in these examinations.

7 FINDINGS

The analysis of Grade Twelve English national
examination papers the KRI revealed significant patterns
in how English language proficiency was conceptualized
and assessed. These findings directly responded to both
research  questions  concerning the  linguistic
representation of English and the implicit educational
ideologies reflected in the examinations.

71  Cultural and Ideological Biases in
Texts

There was a noticeable imbalance in representing
cultures, where Western culture appeared five to six
times more frequently than local cultural references in the
unseen passages and contextual vocabulary. Most of the
questions that contained cultural references emphasized
Western norms, values, and history. Western cultural
references were frequently prioritized in all academic
years.

Such references were related to tourist attractions
“Empire State Building”, “Broadway”, scientists like
“Tim Berners- Lee” and specific activities that were
related to cultural traditions such as “drinking in bars.”
In comprehension passages Western people and places
were shown in a typical view. For example, one described
England as a place of happiness and parties, stating “In
the south of England, arrangements were made for a band
to play outdoors in a public park every evening for a
week.” Other examples included “Elena is going to study
in California” and “at an office in London, there was a
book which all the staff had to sign when they arrived
each morning”. In these examples, Western countries
were shown as places of dreams and aspirations of
education and also the proficiency and commitment of
London people are shown respectively.

In contrast, only limited references represented local
cultural such as “Erbil Citadel is one of the most dramatic
sights anywhere in the Middle East” and “horrific
chemical weapons on Halabja”. The imbalance of cultural
bias is shown in this pie chart:

Cultural Bias References

100.00%
80.00%
60.00%
40.00%
20.00%

0.00%

Western Culture Local Culture

®m Western Culture = Local Culture

Fig. 1. Distribution of Cultural Bias References in the
examinations from 2019 to 2024

7.2 Emphasis On Grammar and Rote
Learning

From all the questions that were analyzed by the
researcher, grammar was the most emphasized area. In
each examination paper, there were 16 to 19 questions
that tested grammar, which meant more than a third of
the overall score. Students were only evaluated based on
their ability to recognize the correct grammatical rules in
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certain contexts, including subject-verb agreement,
tenses, active and passive voice, and sentence structure.
This is evident in these examples: “Which one is the
correct conditional statement?”, “Which option expresses
an informal speech sentence?”, “Which negative question
is correctly formed?” and “Which one is the correct
formal speech?”

Moreover, While the examinations claimed that they
evaluated students’ understanding of both degrees of
certainty and speaker perspectives through modality, the
tested items lacked real-world contexts which produced
an abstract question format that disconnected with
authentic speech. As shown in this example “Choose the
sentence that expresses certainty.” Such structure of the
examinations suggests that students are taught to master
syntax rather than to develop everyday communication.
This confirms that English national examinations
prioritize rules and formal correctness over other skills
such as speaking, listening, and everyday language use.

7.3 Lack of Representation of Spoken and
Multimodal Language

Fundamental language competencies, especially
speaking, listening, and writing were completely
neglected in the examinations. The examinations were in
written form. The examinations included no listening or
speaking tasks and the examinations completely lacked
visual support. Moreover, vocabulary and expressions
used in the examinations aligned with formal settings,
limiting students” speaking ability in using
colloquialisms and other forms of everyday spoken
English. This heavy emphasis on formal variety and the
absence of speaking, listening, and writing contribute to
the neglect of productive and receptive language skills,
resulting in an English learning model that is robotic, text-
bound and disconnected from the communicative skills.

74  Educational and Ideological
Implications

Examination content represented a significantly low
cognitive level. The findings revealed a strong emphasis
on lower-order questions as most of those questions
mainly relied on memorization, passive vocabulary and
grammar-based tasks. Such questions even fall below
Bloom’s lowest cognitive levels. They only required
finding opposites, correct prepositions, spelling, and
synonyms as shown in these examples “Choose the
correct prepositions " and ...l are correct
synonyms”. Spelling or word definition. “Which of the
following is correctly spelled?”, “The words .......... are not
opposites.”

Similarly, these closed-ended questions with only one
correct answer left little space for critical thinking and
expressing personal opinions. Moreover, higher-order
questions such as “Which one cannot be changed to a

reduced relative clause?”, were  significantly
underrepresented in the Grade Twelve English national
examinations as shown in figure 2. In all examination
papers there were only a few questions that required
critical thinking, inference, and application. This means
the examinations do not encourage students to acquire
essential competencies that are necessary to master the
language and achieve academic success.

Questions Types

= Lower-Order
Thinking
questions

= Higher-Order
Thinking
Questions

Fig. 2. Types of Cognitive Evaluation Questions in
the English national examinations (2019-2024)

7.5  Alignment With CDA Framework and
Contribution to Educational Research

The policymakers controlled the design and the
answers, leaving no opportunities for the students to
analyze topics or think creatively. The distractors were
designed in a way that encouraged students to guess the
answer and follow certain procedures to rule out some
options rather than depending on real language use.
Furthermore, some questions were repeated in across
some academic years with slight changes, for example
“One of the wuses of the internet is for social
communication. for example ....... ”. This question was
repeated three times only changing ‘social’ to ‘shopping’
or ‘information’, while keeping the same options. This
indicated that English national examinations emphasized
certain patterns and failed to assess language in distinct
contexts.

Furthermore, students are not prepared to be active
and critical thinkers, but they are regarded as passive
receivers of information. In addition, the content and
design of the questions in the national examination
support an ideology that prioritizes scores over
communication, obedience over creativity, and fixed
knowledge over analysis. These ideas not only focus on
education, but are also the result of government policies.
These neoliberal pressures put high value on scores
rather than real learning.
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8 DISCUSSION

The findings of this paper generally align with the
theoretical framework of CDA and the main ideas
discussed in the literature review. As Fairclough (1993)
and Blommaert (2008) highlighted, CDA seeks to reveal
the ways in which language supports certain ideologies
and power structures, both written and spoken, in
institutional settings. In this context, English national
examinations are not neutral; their structure and content
are ideological instruments that have been affected by
particular views of language, learning, and academic
success.

The dominance of Western culture in the questions
that contain cultural references supports the idea that
English and Western culture are tied together rather than
being viewed English as a global means of
communication. The findings agreed with Shohamy’s
(2011) point that high-stakes examinations privilege the
values and cultures that are dominant. Similarly,
Fairclough (1993) stated that texts not only reflect reality
but also shape it. In this context, the English in the
national examinations was presented as a foreign
language associated with Western culture with minimal
association with Kurdish culture or daily interaction.

Moreover, the findings align with Shohamy’s (2001)
argument that examinations are not designed randomly,
but rather function as ideological tools that
fundamentally determine what counts as valid
knowledge, as the Grade Twelve English national
examinations in the KRI tested grammar, memorization,
and vocabulary, influencing the way English is
represented. This heavy emphasis on grammar and
memorization aligns with Abdul-Kareem’s (2023) and
Ahmad et al’s ( 2022) claim that English national
examinations in Iraq and the KRI, respectively, were
designed in a way that reflects traditional methods and
resists modern methods. Both studies argue that English
national examinations represent English as a set of formal
rules rather than a functional language. However, these
findings misalign with those of Sukyadi & Mardiani’s
(2011) argument that English national examinations
motivate students to develop their knowledge, language
proficiency and reading comprehension.

The exclusion of multimodal skills, speaking, and
listening in the examinations in the KRI is another
significant finding. This omission showed a narrow and
traditional view of language, which is outdated. This
reflects the findings of Khodi et al. (2021) and Sabah
(2015) as they demonstrated that English national
examinations in Iraq and the KRI neglect productive
skills. As a result, students are prepared to get high scores
and pass the exam rather than to master the language and
use it in everyday communication. This also aligns with

Ahmad’s (2021) claim that the examinations lack
discourse and sociolinguistic contexts.

Furthermore, repeating alternative or exact questions
across years and designing distractors in a way that
encourages guessing and the use of tricks instead of
critical thinking indicates that the examination structure
promotes the assessment of patterns rather than assessing
students” communicative ability. This reflects Kaur and
Lim-Ratnam’s (2023) argument that examinations
influence teachers’ practices leading to test-oriented
teaching rather than creativity. There is also an alignment
with Omar’s (2020) claim that English national
examinations assess lower-order questions.

In contrast, the findings do not align with Kellaghan
and Greaney (2019) argument that national examinations
provide unbiased opportunities to students with diverse
language skills. In the KRI, the Grade Twelve English
national examination primarily supports a narrow
representation of English, reflecting an ideology that
favors rote learning over communicative language use.

Additionally, the structural control over national
examinations aligns with Vernez et al.’s (2016) argument
about top-down decision-making. Their study claims that
although teachers participate in writing the questions,
they have no role in designing the structure or mark
distribution of the examination.

9 CONCLUSION

To conclude, the findings show that the Grade
Twelve English national examinations not only did not
assess learning properly, but also influence how the
language is understood and taught by students and
teachers. English national examinations only encourage a
narrow and passive view of language proficiency as
memorization of vocabulary and grammar rules
appeared more frequently than tasks requiring actual
communication. Consequently, students think of
language learning as memorizing vocabulary and a set of
grammar rules instead of trying to be fluent and utilize
language as a means of expressing emotions and
communication with others.

Similarly, in terms of cultural bias, the findings
revealed that the examinations cover mainly Western
topics, values, and heritage, while local culture was
marginalized. Cultural references were associated with
the West. Moreover, the content and format of the
national examination affect what is prioritized in
classrooms, making teachers focus more on preparing
students to pass and achieve high scores rather than
helping them to use language in real-world contexts.

These practices promote educational inequality, since
national examinations serve as gatekeepers, emphasizing
certain skills and favor an educational ideology where
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success in English depends on test scores and rule
memorization.

10 RECOMMENDATIONS

In the light of the findings, the study suggests several
recommendations to develop the English national
examination in the region. First, tasks that support
speaking, listening, and writing should be added to align
the examination with the curriculum aim. The local
culture, Kurdish traditions, and norms should be
represented more than other cultures and values. In
addition, overemphasizing on grammar and rote learning
should be reduced; instead, include more higher-order
thinking and discursive-level tasks. Teachers should have
arole in designing the examination to ensure inclusion of
tasks that support students” academic progression and
everyday communication. Finally, policymakers should
be aware of the consequences of the current format of the
examination and work to design a type of examination
that aligns assessment with the actual needs of English
language learning.

REFERENCES

Abdul-Kareem, N. T. (2023). Evaluating the Final-Year Ministerial
Examinations at the Preparatory Schools in Iraq. &issall o dlas
586-569 ,(96)1 ,Asluil).

Abubakr, Z.]., & Ahmed, L. F. (2020). Gender in Ann Veronica: A
Critical Discourse Analysis. Koya University Journal of Humanities and
Social Sciences, 3(1), 8-13.
https:/ /doi.org/https:/ /doi.org/10.14500/ kujhss.v3n1y2020.pp8-
13

Ahmad, R. (2021). Assessing Sunrise Ministerial Exam.

Ahmad, R, Azeez, N., & Mustafa, A. (2022). Assessing the Validity of
the 12th Grade Ministerial Exam of English Language in Kurdistan.
Academic Journal of Nawroz University, 11, 93-111.
https:/ /doi.org/https:/ /doi.org/10.25007/ AJINU.V11N1A1259

Al Ahmad, M., & Al-Marzougqji, A. (2013). Exit exam as academic
indicator. https:/ /doi.org/10.1109/ICeLeTE.2013.6644378

Bachman, L. F., & Plamer, A. (2010). Language Assessment in Practice:
Developing language assessments and justifying their use in the real
world. Oxfor University Press.

Blommaert, J. (2008). Discourse: A Critical Introduction. Linguistische
Berichte (LB), (214), 249-250..

Bowen, G. (2009). Document Analysis as a Qualitative Research
Method. Qualitative Research Journal, 9, 27-40.
https://doi.org/10.3316 /QR]0902027

Bui, H. P. (2024). Applied linguistics and language education research
methods : fundamentals and innovations. IGI Global.
https://doi.org/10.4018 /979-8-3693-2603-9

Chen, T., Kung, J. K.-s., & Ma, C. (2020). Long Live Keju! The Persistent
Effects of China’s Civil Examination System. The Economic Journal,
130(631), 2030-2064. https:/ /doi.org/10.1093/ ej/ ueaa043

Creswell, . W. (2015). Educational Research: Planing, conducting, and
evaluating quantitative and qualitative research. pearson.

Fairclough, N. (1993). Critical Discourse Analysis and the
Marketization of Public Discourse: The Universities. Discourse &
Society, 4, 133-168. https:/ /doi.org/10.1177/0957926593004002002

Fairclough, N. (2013). Critical Discourse Analysis: the critical studty of the
language. Routledge.

Gee, J. P. (2014). An Introduction to Discourse Analysis, Theory and
method. Routledge.

Kaur, K., & Lim, C. (2022). Implementation of formative assessment in
the English language classroom: insights from three primary
schools in Singapore. Educational Research for Policy and Practice, 22,
1-23. https:/ /doi.org/10.1007/s10671-022-09327-y

Keeves, J. P. (1994). National examinations: design, procedures and
reporting.

Kellaghan, T., & Greaney, V. (2019). Public Examinations Examined.
https://doi.org/10.1596 /978-1-4648-1418-1

Khodi, A., Alavi, S. M., & Karami, H. (2021). Test review of Iranian
university entrance exam: English Konkur examination. . Language
testing in Asia, , 11(1), 14.. https:/ /doi.org/10.1186/s40468-021-
00125-6

Locke, T. (2004). Critical discourse analysis. Bloomsbury Academic &
Professional.

Maulidiah, R., Nisa, K., Rahayu, S., Irma, C., & Fitrianti, E. (2023).
Multicultural Education Values in the Indonesian Textbooks: A
Critical Discourse Analysis. Theory and Practice in Language Studies,
13, 624-635. https:/ /doi.org/10.17507/ tpls.1303.11

Omar, J. A. (2020). Negative Washback of 12 th Grade Baccalaureate
English Language Exam in Kurdistan Region of Iraq. Journal of
Raparin University.

Rogers, R. (2011). An Introduction to Critical Discourse Analysis in
Education. Routledge.

Sabah, R. (2015, April). Assessing Sunrise 12 Ministerial Exam. In
BOOK of PROCEEDINGS (p. 364).,p:370).

Shohamy, E. (2001). The Power of Tests: A Critical Perspective on the
Use of Language Tests.

Shohamy, E. (2011). Assessing multilingual competencies: Adopting
construct valid assessment policies. The Modern Language Journal,
95(3), 418-429.

Simmie, G. (2014). The Neo-Liberal Turn in Understanding Teachers'
and School Leaders' Work Practices in Curriculum Innovation and
Change: A Critical Discourse Analysis of a Newly Proposed Reform
Policy in Lower Secondary Education in the Republic of Ireland.
Citizenship, Social and Economics Education, 13, 185-198.
https:/ /doi.org/10.2304 / csee.2014.13.3.185

Sofi-Karim, M. (2015). English Language Teaching in the Kurdistan Region
of Irag. https:/ /doi.org/10.13140/RG.2.1.3494.2564

Vernez, G., Culbertson, S., Constant, L., & Karam, R. T. (2016).
Initiatives to Improve Quality of Education in the Kurdistan
Region—Iraq: Administration, School Monitoring, Private School
Policies, and Teacher Training.

Wafula Waswa, D., Mowafaq, Al-kassab, M., & Alhasoo, A. (2021).
Dynamics of High School Certificate Examinations Demand: A Case
Study of Kurdistan Region, Iraq. Eurasian Journal of Science and
Engineering, 7, 1-9. https:/ /doi.org/10.23918/ eajse.v7i2p1l

Original Article [DOI: https://doi.org/10.14500/kujhss.vIn2y2026.pp606-614


https://doi.org/10.14500/kujhss.v9n2y2026.pp606-614
https://doi.org/https:/doi.org/10.14500/kujhss.v3n1y2020.pp8-13
https://doi.org/https:/doi.org/10.14500/kujhss.v3n1y2020.pp8-13
https://doi.org/https:/doi.org/10.25007/AJNU.V11N1A1259
https://doi.org/10.1109/ICeLeTE.2013.6644378
https://doi.org/10.3316/QRJ0902027
https://doi.org/10.4018/979-8-3693-2603-9
https://doi.org/10.1093/ej/ueaa043
https://doi.org/10.1177/0957926593004002002
https://doi.org/10.1007/s10671-022-09327-y
https://doi.org/10.1596/978-1-4648-1418-1
https://doi.org/10.1186/s40468-021-00125-6
https://doi.org/10.1186/s40468-021-00125-6
https://doi.org/10.17507/tpls.1303.11
https://doi.org/10.2304/csee.2014.13.3.185
https://doi.org/10.13140/RG.2.1.3494.2564
https://doi.org/10.23918/eajse.v7i2p1

614

Koya University Journal of Humanities and Social Sciences (KUJHSS)

G e Aoryald 4150 Al Aall lbloael 3 (gl J28
i) Qe I 2 51 s

ol
G bl Al Gl 3 e GBI Caall 5 BpEN Al ol 52
ol W el (3 Jpll £l Sl sl e ey gLl s
Al M sty gl ol Slle S5 (3 652 1555 plowa¥! L
JiE Q) B0 eda .J,\(; el 3 Ly Loyl LY e Fay
Caall Ll A Gl ool (3 &gV Al Lk 2080 Ollasll s
5570 &l plusi; 2024 5k 312019 5k e sl laansS 3 2e S
G Al g by ey A eyl o ) Fldl e slad1 33
Syl (5 e 35V . Gl Sl 3 1S 05l poe ln oy < loseY!
bl ag il LI ade 6. LSl paelly Laad Jo 6allad
Ll &y asladly Leill Pl Bo Tl 5 L sy Sy,
2 sl Aol &l © ol (g2 deslse Jo Dlulid) sxils
bl Jg 832l Slas¥l sl Jo il Jass . oobdl el e
G W Akl byt Sbllas Jleb] 4iS s SV e Aol
Al oslla Gl Clulodploy BUL paal Sl18) oy gladl 3 5531
LA pls§ 3 A Gl s
AW Bl Lt b)) Sbloaey! () sl o) de-bial] oS
A Gl eyt el

Gl 4l ool B 3Easlatas 0403 S3b o (53858 Bley 305
0,65 By (58 Sapo gy g5 130 b, § 4 Ly dSas

dis-g,

Ui 3 nlSes Gl Gless @S35 5l Jbas)S g 4
GEAS0 s o yto o] S5 Aot . oo 5 44 3 5 S absd p4233l5
s 4 wj{ab So it uiiﬂ 490 5463 S35 o6 Vb G &‘SJ{J"J
4 Saty 5 Saley 3 ol SRl i d3 ST
s Flb JaaSagan A Bameapai 5 S5PNE oyl SCuan
4 oS Gl G5l Gl 3 aslSuse, St wopmyy
GV 4 ahie ks y§ 4 paenilys A3 A8 GEAlas o502 S35
PG A OV suams ) e Sogiler Sl a4 YYE 5 YN
35y 5 ol o Baue,a ady Af‘g;gj&a Obs 4y 0448 A;.ajs\;."j}@ o6
54:2<'M3Lmb sy Bogydd 4 o9y OL:"{UM St 1345 y5 S35 4
Soh Gt s ple 66563 S3E o pd S e (5,558 Bls sl
s i3 S Alid oy 25 0503 KB 3 VKM 5 B35elel
& (S0 yhn Qo 093 536 o o Blazansay 5 25y Lag 7S5 pes
Sogl Ko frmorzay KenSES 5 558aly 6)6 5 o8 Sualay
JEU 66 g5 3 55905\3 S Kos 8% 50388 Gl 1> Al lyls S pany
oyl ey it SulSy, & G e et Gy RE
o> paiaaddged Bamlias o g SBEjaw o 3o 55an 3loedds &S payy 5
4 Yases Soloke e (909 SC36 380 )5S Gasse dajdéjjiijjg 4
sl ‘*{GK*'JJJ"’)‘*S ahes b alses piiaa (o liady 5 Sloes Lo 15035054
ol pby she e ,§ 4 S Gloy 3o

Gley 85 ¢ et 0305536 65 ey (580 1ohfo w48y
dj\.Kai ey calolals &Lf‘dﬂiﬁ

Original Article |DOI: https://doi.org/10.14500/kujhss.vOn2y2026.pp606-614



https://doi.org/10.14500/kujhss.v9n2y2026.pp606-614

